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Aims
•Report the findings of evaluative research that
attempts to assess the effectiveness of feedforward within assessment intervention.
• Improve overall quality of students’ attempt at
summative assessment
• Improve students’ engagement in their modules

What is “Feed-Forward”?
• Feedback focuses on a student's current performance
• Whereas Feed forward looks ahead to subsequent
assessments and offers constructive guidance on how to
do better
• A combination of both feedback and feed forward helps
ensure that assessment has a developmental impact on
learning (JISC, 2014).
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Our research: What did we do?
A study was undertaken to rigorously implement feed-forward
techniques to support students to better engage and improve on
their assessment outcomes.
A collection of selected feed-forward methods were
implemented throughout the delivery of the two chosen
modules and the final outcomes of the student cohorts analysed.
These results were compared with engagement and achievement
data obtained in the previous year for the same modules, where
not much emphasis was given to feed-forward mechanisms.

How did we do it?
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How did we measure the outcomes?
Total Responses

• Survey for students in Level 3 EEE
(Personalised Learning module) and
Computing (Intro. to Comp Mathematics
module)
• Survey sections are: Achievement
Engagement, Retention and students'
comments.
• Survey Questions were 13.

Equal samples were collected
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Survey Questions
Achievement (A )
• Did the feedback from your lecturer improve the quality of your work?
• Did you receive lecturer’s feedback before submitting your work?
• Feed forward will allow students to get a better result in their final summative assessment.
• Feedback from my tutors helped me to understand what I needed to do to improve
• I was able to apply learning from feed forward to final assessment work
Engagement (E )
• Do you prefer to receive lecturer’s feedback before submitting your work for assessment?
• Feed Forward feedback helped me to understand things better.
• I had to put the hours in regularly every week to do well in my studies
• The assessment demands meant that I had to study hard
• Tutor interaction in class, ongoing feedback and getting involved in discussions allowed me to be part of a team
and got to know my tutors and fellow class mates much better.
Retention (R )
• Feedback given in class improved my confidence, self-awareness and enthusiasm for learning.
• Getting feedback from my tutors on an ongoing basis has made me attend classes regularly and motivated me to
do well in my studies

Achievement (A) category
• Did the feedback from your lecturer improve the
quality of your work?
• Did you receive lecturer’s feedback before submitting
your work?
• Feed forward will allow students to get a better result
in their final summative assessment.
• Feedback from my tutors helped me to understand
what I needed to do to improve
• I was able to apply learning from feed forward to final
assessment work
Total
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Engagement (E )
Questions
• Do you prefer to receive lecturer’s feedback before
submitting your work for assessment?
• Feed Forward feedback helped me to understand things
better.
• I had to put the hours in regularly every week to do well in
my studies
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• The assessment demands meant that I had to study hard
• Tutor interaction in class, ongoing feedback and getting
involved in discussions allowed me to be part of a team and
27
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Retention ( R)
• Feedback given in class improved my confidence, self-awareness and
enthusiasm for learning.
• Getting feedback from my tutors on an ongoing basis has made me attend
classes regularly and motivated me to do well in my studies
Total

Agree

Disagree

28

2

26

4

54

6

25
20
15
10

Agree

5

Disagree

0

Getting feedback from my tutors on an
Feedback given in class improved my
confidence, self-awareness and enthusiasm ongoing basis has made me attend classes
regularly and motivated me to do well in my
for learning.
studies

Students Comments
• I would like to change nothing, I am satisfied with the feedback
system that already exists.
• It has made understanding feedback more easier, as some
students get confused and often unable to access it.
• Marking with students in class to help them identify ways to
better themselves or where they could've improved.
• Overall it was the best module. As it was informative and
interesting. All feedback was received on time. Thank you.

Summary of Findings
• The findings from Survey showed improvement across student
engagement and overall achievement.
• The findings suggest that students used feed-forward to
enhance their knowledge in order to understand precisely
what aspects they needed to improve.

Achievement Data
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Conclusion
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Feed-Forward allowed to build up
better rapport with students
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Level
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Become independent learners
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